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1 Introduction

1. This report has been prepared for two primary purposes:

(a) to provide HEFCE with input for its formative, cross-sector evaluation of the
CETL initiative;

(b) to provide the Aspire Centre for Excellence in Teaching and Learning (CETL)
programme steering group and Harper Adams
with an evaluation of progress from July 2005 - July 2007, with a view to
considering its direction and activities over the next three years.

The report will be made available to all via the Aspire web pages (www.harper-
adams.ac.uk/aspire/evaluation.cfm).

2. The report has been produced by drawing on an extensive evidence base, as
follows:

1 steering group papers and minutes
external evaluator reports, based on meetings with staff and students
regular meetings between key Aspire contributors and the Aspire Director

1

1

1 Aspire development fellowship reports

1 student enrolment, progression, achievement and career destination data
1

student feedback from institutional wide and project-specific evaluation
activities

1 staff development records
1 other management information data.

The first report draft was produced by the Aspire Director, with specific input from
the External Evaluator, before consideration and revision by the Aspire steering

A

group and Harper Adamsd Academic Board.

3. The report format adopts that disseminated by HEFCE, up until mid June 2007,

i ncluding the two part format | e ofart A bei
and Part B being evaluation primarily for the Aspire steering group and Harper
Adamsd Academic Board. T hRart Rdreghosent s cont ai

agreed at the programmeds outset by the st
section is outlined on the first page of this report.

2. Section A: Evaluation for HEFCE
2.1 Purpose and Scope of the Aspire Programme

4. The CETLO6s stated ai ms, as detailed in the
are as follows:
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1 Create a physical centre in the heart of the campus that, within the context of
a curriculum related to the changing needs of the rural economy and food
chain, will provide full-time students and part-time professional learners with:

A A focus for work-based learning developments;

Employability skills development;

Career management and personal development planning, and;

Specific learner support for dyslexia, independent study and numeracy

skills

1 Improve the IT platform so that learning technologies can be fully exploited in
improving both the learning environment and support for campus-based and
distant students;

1 Provide the specialist support, staff development, time and rewards to
encourage and facilitate staff and students to develop and evaluate learning
and teaching innovations;

1 Harness the imagination and creativity of all academic staff to develop and
reflect on innovative approaches to learning and learner support, through
Aspire fellowships;

1 Support staff to disseminate their evaluation findings, internally, and externally
through speaking at learning & teaching events, contributing to research-
based publications and by providing opportunities for inward secondments.

> > >

5. Arising from these initial aims, the Aspirepr ogr amme és pur pose is t
those working within Harper Adams University College, and elsewhere, to
advance the skills of professionals in the rural economy; hence the name,
0 A s p iThe@rogramme is set within the context of HE level provision and
focuses on five overlapping areas of activity, as follows:

1 part-time, work-based learning
placement learning
professional skills development

)l
)l
1 learner support, incorporating disability, study skills and numeracy support
)l

e-learning

Through the Aspire programme, these existing areas of activity will be
strengthened through extending existing pockets of excellent practice across the
entire institution and beyond. In this respect, the CETL was intended to be more
about evolution and extension of good practice, rather than a fundamental
revolution of approaches to teaching and learning. It could be argued, however,
that some of the evolution that has occurred already has marked a significant shift
in approaches for some, although not all, work-based learners. By bringing
together these five overlapping themes, the intention is to ensure that synergistic
activities are maximised, through ensuring that the links between each are
identified and captured in some way.

6. The organisation of the CETL is driven by:

a) the desire to integrate developments with institutional activity as seamlessly
as possible;
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b) the centrality of the Aspirepr ogr amme t o Harper Adamsdé Le
Teaching Strategy;

c) the small staff base and the absence of a large centralised educational
development unit;

d) the relatively low levels of recurrent funding that were bid for and received (at
£200k pa) over the five year funded-period across a broad range of activities.

Figure 1 illustrates how the organisation of the programme draws on staff from
across functions and disciplines.

IT Services

........................... Engineering
.~"Learning . academic group
Animals  + Technologies .=,
academlc .*.-' ........................... ‘ .‘.'..,#’ ..' '.,‘.‘
group i Ry 'gWork-based‘-.._
" i Learning i
{ Professional /T .
L Skills . ¢ Crops
A N % academic
‘ :.. ":;l-i._. ....... .; group
Business iSupport

academic  * Placement®, ;
group e S e

Rural Affairs & Academic
Environment Support
academic group Services

Figure 1 Organisation of the Aspire programme: integration of activities

7. Of particular note are the following points

1 Funds for staffing have been focused on either internal secondments (of at
least 0.4 FTE) over the period of the planned programme, or shorter term
fellowship awards for specific projects. Additionally two e-learning posts and
two administrative posts have been created (3.1 FTE).

1 The key programme contributors to date (specifically, the five theme co-
ordinators and the fellowship award holders) have included colleagues from
across the five academic groups, academic support services and IT services.

Given this and the points in paragraph 6, the intention is that the Aspire
programme should be perceived as a catalyst for accelerated development, from
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within the host institution, rather than an external force. Alignment between
Aspire and institutional aims is further strengthened through cross-membership of
the programme steering group, Academic Board and the College Executive.

8. External activity and impact focuses primarily, but not exclusively, on those
disciplines and professional areas that coincide with those of Harper Adams,
specifically:

agriculture
agri-food, business and food
animal science, welfare and veterinary nursing

countryside, environment, leisure and tourism

= =2 4 4 -

engineering

1 rural enterprise and land management

The external activity takes the form of contributions to external learning and
teaching events, hosting learning and teaching events to which others are invited
and the Aspire secondment fellowship scheme. Through the latter, external
colleagues are funded to work on joint development projects.

2.2 Evaluation Framework of the Aspire Programme, Methodologies and Data
Sources

9. The evaluation framework is based on the aspects outlined in paragraphs 10 - 15.
10.The steering group has internal and independent, yet6 i nt e regtesnale d 6
representation, which has a responsibility to the programme to:
1 monitor progress through regular briefings and meetings
1 provide guidance on development and implementation, to the Aspire Director
9 assist in the evaluation of the programme for internal and external (to Harper

Adams) purposes.

11.There is a remunerated external evaluator, who brings a significant external
perspective to the development and evaluation of the programme.

12.There is an agreed and clearly documented programme of activities, against
which progress is regularly monitored, as at annex 1.

13.There is an agreed and clearly documented set of key performance indicators
and associated reporting responsibilities and evidence. In addition to the
responsibilities for progress monitoring, these are aligned with each of the target
beneficiary groups of the Aspirepr ogr amme ( Har per Adams©é
Adamsdé staff, the wider HE sector tyasd
shown in Table 1 below:
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Table 1 Reporting responsibilities for Aspire evaluation and

evidence base sources

Director

Progress Against Planned Activities & Expenditure

External Evaluator

Maintenance of Gantt Chart, based on communication with key Aspire
contributors and steering group biannual reports

Overview of budgeting aspects, with input from the Management
Accountant, based on monthly meetings

A Input from staff meetings
A Steering group minutes

2.
Director

Impact on student experience and achievement

External Evaluator

Quantitative aspects:

A Enrolments (Annual report to Academic Board) A Student focus groups (5 per annum)
A Progression (Annual report to Academic Board) A Student feedback from annual course reports or in-depth work on specific
A Academic achievement (Annual academic overview report) aspects of the programme
A Placement achievement (placement assessment boards) A Review processes supporting learning, teaching and assessment (meet
A Satisfaction data (Extracts from annual student survey i aspects of PSP staff and see)
elements, personal development, VLE, Learner Support, placement A Review learning, teaching and assessment resources (meet staff and
surveys, occasional surveys linked with fellowshiporco-or di nat o see)
A Extracts from comment card system
A Career destination (DLHE report)
3. Impact on staff skills

Director

External Evaluator

Quantitative aspects’ (internal record keeping):

A Number of development fellowships (a)

Number of, and participation in staff development events (d)

Staff development event feedback forms (d)

Module numbers supported by and tutors supporting online learning (b)

> > >

A Meetings with staff (6 per annum)
A Fellowship reports

! Internal record keeping undertaken primarily by (a) Aspire Programme Assistant, (b) E-learning Development Officer, (c) Lifelong Learning & Curriculum Manager, (d) Head of

Educational Development & Quality Enhancement and (e) Academic Registrar
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4. Impact on wider HE community

Director

External Evaluator

Quantitative aspects (internal record keeping™):

A  Website visits (a) A Secondee reports

A Number of secondees (a) A Review web resources

A Publication (a) A Attend occasional selected events
A Contributions to external events (a)

A External participants involved in dissemination activities (a)

A Event feedback (provided annually) (d)

5. Impact on professional community

Director

External Evaluator

Quantitative and qualitative data as follows™":

A Enrolment numbers on part-time programmes (e)

Registration numbers on to managed learning environment of work-
based learners (b)

Numbers of professional courses i accredited and non-accredited (c)
Collated data from part-time, work-based learner feedback primarily
postgraduate and short course annual reports (d)

Collated data from annual course reports; placement and graduate
employer feedback (d)

Evaluation of pilot WBL projects (c)

Commissioned employer survey year 2 and 5 (a)?

> > >> D>

A Focus group with part-time, work-based learners, including input from
OWBL6 / employer steering group

m

? Deferred to dovetail with institutional curriculum planning needs
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14.The programme contributors work within the British Educational Research
Associationbés ethics policy for all resear
individual project or cross-programme | e v e | . Where this policy:
are unable to help resolve ethical dilemmas, these would be referred to the ethics
committee of Harper Adams.

155There is regular for mal reporting to both
Board of Governors. This augments the two-way feedback and discussion
undertaken on a more informal basis, through the various communication
channels within Harper Adams.

2.3 Reflections on the Experience of the Evaluation Process

16,.The evaluation t i mi megdtdprovide aninmerimvavearew HEF CE 6 s
evaluation of the CETL initiative and also with budgetary planning. However, an
October deadline would have facilitated the inclusion of fuller student KPI data
related to progression and achievement, as well as a fuller evidence base on
which to base evaluation. Lack of clarity on the questions to be addressed has
been unhelpful given the conflicting guidance circulated to CETL directors and
published on the HEFCE website and that provided by the appointed evaluators
at the CETL event at Warwick in March 2007. The circulation of a detailed
survey as an additional burden on CETL teams, with similar questions to the
prompts on the HEFCE website, conveyed the impression that the approach to
evaluation was not well conceived in advance of official briefings.

17.Working within the previously agreed steering group schedule, the draft report
was discussed and revised by the Aspire Director and External Evaluator, with
contributions from the other steering group members, as well as other key
contributors fed in by correspondence. Members of Harper Adams Academic
Board were also invited to comment upon and endorse the final report.

24 Findings CaelE vahleu adt i on & e@umned by BIEFEE D

18.Paragraphs 19 - 42 address each of the questions posed by HEFCE in its
original report format guidance to CETLSs, as follows:

2.4.1 The process of change and development
2.4.2 Reward and recognition processes
2.4.3 Capacity and scope for pedagogic research and scholarship

2.4.4 The impact of the Aspirepr ogr amme on Harper Adamsd L
Teaching Strategy

2.4.5 The impact of Aspire capital investments on learning and teaching
2.4.6 The relationship between Aspire and the Higher Education Academy
2.4.7 Unintended consequences of the Aspire CETL
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2.4.1 The process of change and development

199Har per Adams University Coll egethesAspaect i vi t i «
programme five themes, for between five to thirty years. Clearly, some aspects
are better established than others. Additionally, even within a small institution,
there has been variation in operational practice across discipline areas. The aim
of the Aspire programme is to provide a focus through which:

1 each of the five areas of development can support the others, by better
integration and more fully capturing synergistic activities;

1 colleagues from across functions and disciplines can jointly develop and / or
share existing and innovative good practice;

1 more resource (time, facilities, and equipment) can be dedicated to
development work through both recognition and reward processes.

As highlighted in paragraphs 6-7, the programme is about accelerating the pace
of developmental change, rather than about fundamental change, For work-
based learning (WBL), however, colleagues have indicated that the existence of
the CETL has empowered and enabled them to be more experimental and
adventurous than they might otherwise have been. Associated with a concurrent
reprioritisation of WBL in institutional planning, this has probably resulted in a
more fundamental mindset change in relation to approaches to WBL.

20.This process of internal change and development is supported through the
following, in an approximately prioritised order of potential impact:

1. the appointment of co-ordinators for each of the five themes who provide
drivers for developments within each theme, whilst also ensuring activity is
synergistic with that in other themes;

2. an improved physical space for a number of key contributors which serves to
co-locate staff, hence improving communication between them but, more
importantly, improves the integrated nature of support provided to students;

3. development fellowship awards to provide capacity for Harper Adams and
partner college staff to pursue their own projects, normally over a 12 - 18
month period;

4. additional professional development opportunities in support of planned work,
or that in progress;

5, additional administrative support to enab
to devote more time to development and evaluation;

6. an improved IT infrastructure which has given staff greater scope and
confidence to explore and exploit learning technologies in their support of
students.

21.The process of external change and development focuses on secondment
fellowship awards to encourage collaborative development work across
institutions. Clearly, however, in wishing to share work with others, contributions
to external events and publications also plays a part in developing the scope for
the sharing of good practice.
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22.The process of sharing good practice as it develops internally and, to a limited
extent, externally, has primarily been through professional development activity.
This includes Learning and Teaching Forum events, where colleagues showcase
their achievements and / or share the lessons to be learned for others who may
wish to adopt or adapt similar approaches, in their support of students. Whilst
effective use of learning technologies has been supported in this way, the
programme has also funded specific expertise in support of mentoring guidance
and assistance.

23.As an alternative to professional development events facilitated by just one or two
leading contributors, one group of staff with significant responsibility for one of the
programmeds t he eanng) Ogwvimaetseegubarytto both share
ideas for innovations as well as established, but isolated, good practice. There
are plans to create an informal group of cross-college colleagues to meet termly
to share approaches on the use of learning technologies.

24.There was an extensive and intensive period of consultation through the bidding
process which resulted in a CETL programme that is clearly aligned with
institutional strategies (learning and teaching, ISIT, estates, reachout and
research). Equally, t he organi sation of the programm
distributed across the institution, with the aim of ensuring that the programme is
perceived as central, rather than external or peripheral, to the institution® work
plans. Although, in broad terms this approach has supported the process of
change and development, it would be an exaggeration to claim that all planned
activities or opportunities are enthusiastically welcomed by all targeted staff. The
reasons for this include the fact that the programme commenced at the same
time that the entire undergraduate curriculum delivery framework was changing.
Whilst, on the one hand, this created major disruption and tensions around
prioritisation of time, there were also opportunities to focus developments in
support of transition and revised curriculum arrangements. Over the initial two
year period, there has also been an improvement in the way in which the
programmeds outline plans have beenonpercei
or distraction for, staff and more of an opportunity for individuals to progress their
own interests or concerns through the programme and the various support it
provides. The Aspire programme, using its additional resources, strives to
accelerate the pace of development in each of the five areas of activity, as well as
to ensure that individual theme activities complement and support those of other
themes.

2.4.2 Reward and recognition processes

25.The Aspire programme sought, from the outset, to reward and recognise those
staff who provide excellent support to students and / or who actively develop
innovative approaches for the benefit of learners. The dimensions of reward and
recognition were central to the creation of the co-ordination roles and the
development and secondment schemes in that they provide time, facilities,
equipment and professional development support to help individuals progress
ideas, within the Aspire programme themes. The Aspire Achievement /
Excellence schemes provide reward and recognition (in the range of £250 -
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£1500 personal payments) to individuals against published criteria, consistent
with both the Aspire programme, and the learning & teaching and human
resources strategies. The scheme organised in the first year of the programme
replicated that of an institutional programme but with a focus on the five Aspire
themes. A reliance on self-nomination through this scheme was not considered to
result in awards that fully captured some of the excellent work that was evident
from informal discussions, external examiner and student feedback. For the
second year, the scheme was, therefore, revised so that it is based on peer and
student nomination. A further development is the separation of the two key
criteria into two separate award categories. This has enabled staff and students
to nominate those who have (1) demonstrated excellent support for learners or
who have (2) demonstrated that they have developed excellent approaches to
supporting learning and have shared those with other colleagues. At the time of
writing, the deadline date for nominations was imminent. Early indications are
that students and staff have been willing
have not always done so against the specified criteria which align with the aims of
the Aspire programme.

26.0ver the two years, nine development fellowship awards have been made to staff
at Harper Adams and one to colleagues in a partner college. In the context of an
academic staff base of 101 people, this level of engagement is pleasing.
However, the level of interest has reduced in the current planning year. At this
stage, it is unclear whether this indicates that 6 b tuipl6t de mand has been
satisfied or whether other reasons (such as competing time pressures), or a
combination of both, explain the reduced interest for the coming year. This has
resulted in a refocusing -n6ot @& demelsopment
2007/8, into additional central Aspire facilitating support for work-based learning,
withaviewtoprovi de a furt her 6 p uwmdnétedifashiondnd s ar e a,
across all discipline areas. The intention is to work with colleagues in academic
groups in a-oméresdpaondsi ve way, so that de:
work-based learning can be embedded in group activity, rather than be
separated from it.

27.Informal and formal feedback from co-ordinators and fellowship holders does
indicate that they have been able to develop their skills through the programme
and, in doing so, provide a focus or redirection in terms of career development.

28.Itistooearly in the programme to substantiate
to date through the Aspirepr ogr amme has had a significant
pedagogic practice. Informal feedback from task meetings and professional
development activities certainly provide encouraging signs that colleagues across
the institution are persuaded to try new approaches. Evidence of associated
action is, at this stage, limited to fairly small scale, discrete activity. Impact,
externally, is more difficult to judge. Whilst a number of Aspire contributors have
been invited to contribute to external activities (implying the potential to
Opersuaded6 others to i nnoysuncedr, Twbohe i mpact
fellowship awards to undertake development work have been granted to external
colleagues to date, both from colleagues in land-based colleges where Harper
Adams is the validating partner. There have been six other expressions of
interest from others, within and outside the land-based sector, interested in
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undertaking joint development work, although competing time pressures have
delayed progress with these. Discussions are underway to consider how shorter-
term funding, of perhaps one or two days, might be also used as a catalyst for
additional substantial collaboration.

29.There is no doubt that student learning has benefited. Significant improvements
in the 2006/7 session for learner support arrangements and e-learning are
evidenced from one-to-one feedback sessions with students. A number of the
development projects are now completed and the associated evaluation of
student feedback is that learners perceive that they have benefited from that
work, as well as clearly appreciating the efforts made by staff on their behalves.
It is too early to translate positive feedback to achievement levels, since the
analysed data will not be available until the end of July 2007.

30.The award of a CETL at the institutional level can only have assisted Harper
Adams 0 st lapotntial gudemts.tAlthough the Aspire programme is
featured within promotional materials and highlighted during recruitment events,
this probably contributes to the overall positive perceptions about the institution,
ratherthanactsas a O6dediodibng fTdai s i s evident from
studentsé reasons for selecting Harper Adal
families are especially keen to talk about employment prospects, links with the
professions and national student survey results. A minority, only, of prospective
students with individual and very specific interests or needs, will take an especial
i nterest in the pr oenramentstdgs. Itvsdaiffidult tarhaket he pr «
direct links between the internal recognition and reward schemes and competitive
advantage in terms of student recruitment.

2.4.3 Capacity and scope for pedagogic research and scholarship

31.Pedagogic research and scholarly activity is not the key driving force of the
Aspire programme, but should be a natural consequence of it. As colleagues
seek to innovate, they do so from an evidence base and they seek to evaluate
the impact of their innovations. The funded development and secondment
fellowship award schemes are tailored to support action research projects and
there are obligations on award holders to disseminate findings through internal
development events and by preparing brief reports for website publication. Four
of these completed fellowship reports will be publicly available by September
2007.

32.Table 2 (in section B) indicates that there has been a high volume of contributions
to external events and publications. At the time of writing, seven colleagues
have presented Aspire work at national or international conferences. One key
Aspire contributor is being supported in PhD studies and has presented
extensively at HE Academy Subject Centre and other CETL events. A further
two have been supported in Master of Arts in Education studies with work related
to the Aspire programme themes and another colleague is due to commence an
Aspire funded MSc programme in 2007/8, each of which should result in
publication.
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33.The KPIs do incorporate dissemination of the outcomes of pedagogic research
and scholarship and, therefore, this aspect is monitored. One of the challenges
that must face all CETLs, and particularly one such as the Aspire programme
which has modest funding levels and a very broad base of activity, is balancing
the need to support students imaginatively and effectively with a wish to justify
and document processes and lessons learned, to the extent necessary for peer
reviewed publication. This is an aspect that receives constant attention across all
the key contributors of the programme. Notwithstanding this cautious note a vis
the need to balance the time devoted to supporting students and that spent
writing about such, it is anticipated that at least eight individuals will be publishing
their Aspire-related work by the end of the five year programme.

2.4.4 The impact of the Aspire programmeonHar per Adams6é Learni ng
Teaching Strategy

34.The CETL bidding process coincided with the development of the Harper Adams
2005-10 Learning & Teaching Strategy. Accordingly, the Aspire programme is
totally integrated within the Learning & Teaching Strategy. The associated
funding has resulted in greater levels of activity and associated outputs and,
hence, more challenging intended outcomes and KPIs, than would otherwise be
the case. As indicated in paragraphs 6-7 and 19 above, the programme seeks to
accelerate the rate of progress in line with some of the broad aims and objectives
of the Learning and Teaching Strategy. Over the two year period, the
contributonofwork-b ased | earning to Harper Adamsd s
been re-evaluated and this has, consequently, given WBL activities a more
central role within the Aspire programme.

2.4.5 The impact of Aspire capital investments on learning and teaching

35. Of the £940k capital allocation, approximately £740k contributed to the
refurbishment of the former laundry and domestic services building into a space
to support learning and teaching. The major benefits that this brought are as
follows:

a) an improved physical environment for learner support provision for five staff
members and all students accessing the service.

b) an improved physical environment for the administrative staff dedicated to
work-based learning activities.

c) the co-location of staff within and across different functions and academic
disciplines with shared areas of interest, for exchange of ideas and mutual
support.

d) the ability to provide a more integrated service to students, especially in
relation to learner support and placement learning.

e) the provision of an additional open study area / social learning space for full-
time and part-time students, including short course participants.
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f) the provision of an additional physical space for IT-assisted activity (video
editing, video conferencing and networked computers with specific software
applications).

36.The provision of the Aspire Centre has had an impact on several areas of activity.
Most noticeably, the Learner Support team has experienced a 30% increase in
the caseload of students seeking individualised support as well as increased
participation in group study skills workshops. The Centre has benefited this work
by a combination of the factors in paragraph 35.

37.The external evaluat o ffiréts e por t i d eThé opéningod the frevat , A
Aspire Centre is universally acclaimed as a major milestone, placing learning and
teaching at the heart of the campus in both physical and conceptual contexts. Its
central location is seen as vital and it is already evident that staff and students

are beginning to Adrop ind on an infor mal
privacy offered bythebui | di ngbés design and the range

and sources of guidance available. &ertainly, since the opening of the Centre,
there have been more opportunities for colleagues to work across functional and
discipline teams as well as the Aspire programme themes. Previously, the
evaluator had detected a sense of isolation of a few individuals from the
programme has a whole, when there was no physical focal point of activity.

38.The remaining £240k HEFCE CETL capital funding contributed to improvements
in the IT infrastructure. A more stable and robust network has facilitated a growth
in ICT based applications across all areas of college activity, including learning
and teaching activity. Greater confidence to support students distant from
campus, plus more effective use of ICT in classrooms, are the two main benefits.

2.4.6 The relationship between Aspire and the Higher Education Academy

39.There is an effective working relationship between the Aspire programme and the
HE Academy (HEA), assisted by the Aspire Director also acting as the Harper
Adams institutional link with the HEA. This is evidenced by the fact that three
Aspire contributors have, to date, presented at two major HEA conferences on
work-based learning. Equally, the HEA sponsored and facilitated a one-day
event on action research in support, primarily of the Aspire programme, although
it was also attended by eight external
events, organised though York and a number of the subject centres, have been of
value to individual contributors across
subject centres have also been of assistance in promoting the work of the
programme, including the secondment scheme, through their associated
newsletters

2.4.7 Unintended consequences of the Aspire programme

40.An unforeseen consequence of the increased demand for learner support
services, outlined in paragraph 36 above, has been that development and
evaluation activity has sometimes had to take second place to front-line student
support. Itis pleasing that the initial outcome of some of the evaluation work that
is currently underway indicates that the level of service is, in fact, highly rated,
despite the increased demands that have placed on the service. The intention is
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that students develop independent learning strategies through this support, as
opposed to being reliant on others, and are then able to achieve their full
potential. This support is focused on new students and those with disabilities,
including universal diagnostic assessment on entry. Students are given guidance
in developing their skills, for example, in the use of assistive technologies, time
management, applied numeracy and mathematics, or in understanding their own
learning style preferences and adapting their personal strategies accordingly.
Some of this support is scheduled to directly support aspects of the first year
timetable, with the intention of providing a fully integrated approach to learning,
teaching and assessment.

41.The Aspire Development Fellowships have also contributed to unexpected
reconsideration of institution-wide arrangements. To cite a few examples, the
audio equipment in all classrooms was upgraded as a result of difficulties
experienced by one fellow working on creative use of video in class. In another
instance, the work undertaken at a partner college resulted in colleagues from
across programme areas sharing their practice on work-based learning, to the
extent that they are now reconsidering approaches to placement learning and the
expectations placed on part-time learners through the curriculum framework.
Work in hand to promote on-line enrolment and VLE access to work-based
associated tutors will also lead to enhancements for all students. The outcomes
ofthefirstf el | owshi p to be décompletedd has actua
cross-discipline group of staff to take forward to further enhance arrangements for
placement learning.

42.Another consequence of the programme and the associated evaluation activity
has been the opportunity for steering group members to develop collaborative
ideas relevant to the land based sector, but not within the immediate remit of the
Aspire CETL.

2.5 Summary of Key Findings from Section B

43. All management and capital project activity has proceeded as originally planned,
with the exception of the completion of the Aspire Centre which was delayed by
seven months, with some modest knock-on consequences for delayed activity,
for example, of the secondment scheme (paragraphs 21 and 28). Plans are in
hand to address this by working through the Landex group of colleges (the
specialist land-based HEIs and FECs) and by considering funded shorter-term,
fact-finding or taster collaborative work. The level of resource and development
activity has largely, but not entirely, met original expectations, although planned
outputs and outcomes for the five year period have been retained, based on an
accelerated progress. Reward schemes have been revised and it is premature to
judge the effectiveness of these in altering perceptions and behaviour of staff and
students. The volume of dissemination activity has exceeded that originally
planned. Itis too early to judge its impact on action but the early signs are
promising.
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2.6 Action Plan

44.The original plan will be revised modestly so that a significant part of the allocated
development fellowship funds will be diverted in 2007/8 to provide a central,
facilitating service to assist academic groups to initiate, develop and support the
delivery of more work-based learning opportunities. Where other slippage has
occurred, action to modestly revise timings or the level of outputs has been taken.
The revised programme plan is illustrated at annex 1.

3 Section B: Evaluation for the Aspire Steering Group and Harper
Adamso Academic Board

3.1.1 Progress against planned activities and expenditure
Management activity

45.This review summarises progress to the end of May 2007, focusing on
developments since the previous reports to steering group and Academic Board
members in March 2007. This report is based on a review of available data and
continuous discussions between colleagues. It covers management activity,
capital project activity, resource and development activity, reward and
development and dissemination. Annex 1 illustrates progress against planned
activities in the form of a Gantt chart. The programme is broadly on track but,
where slippage has occurred, plans are in hand to deal with it.

46.As previously reported, all capital funds were utilised by the deadline date of
December 2006. The £0.94m was used to create and equip the Aspire Centre,
upgrade the IT infrastructure and upgrade the learning technologies employed
within and outside the classroom.

47.Conceptually, the Centre has been extremely successful (paragraphs 34-37).
From the more operational perspective, the post-occupancy evaluation of the
Aspire Centre was in the main positive but highlighted the need to keep under
review the multiple uses of the foyer, given concerns over noise and temperature.

48.The IT review has been deferred to coincide with an institution-wide review of IT,
which will also include staff perceptions. Over the second year of the
programme, the VLE has been redeveloped, a revised online assessment
strategy is in development, classroom use of learning technologies has been
strengthened and on-campus, wireless and off-campus, 24 hour access to
information and learning resources has been provided, with increased levels of
security and network robustness, in support of both full-time and part-time
students. Over the 2006/7 year, student satisfaction with access to
communication and learning technologies has improved. Specifically, for access

to computers and network services, student :
acceptable 8 i ncreased from 56% in 2005/6 to 74%
virtual |l earning environment has increased

a c c e p tinl2b0b/é t6 58% who did so in 2006/7. Consideration of further
enhancements to the way in which the VLE is used is still being undertaken at the
time of writing.
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49.As at June 2007, there was a forecast carry-forward to 2007/8 of £41,575 (16%)
from the 2006/7 combined institutional and HEFCE financed budget. This
comprises £23,075 for ongoing but delayed development fellowship work and e-
learning development) and £18,500 for projects that are due to commence in
September 2007. Annex 2 summarises expenditure to date. Other than for
expenditure on development fellowships (paragraphs 26 and 44), it is likely to be
similar to previous years.

50.There is currently a full complement of staff in place, following a period of change
at the beginning of 2007.

Reward and recognition

51.The 2007/8 Aspire Development Fellowship Scheme was launched at the end of
March, for submission in mid-May. Paragraph 26 identified the rationale for
diverting resources to provide an alternative support to developments for the
2007/8 period. Of the 2005/6 and 2006/7 fellowship awards, at the time of
writing, two fellowships have been completed and reported upon, three are
nearing completion with final evaluation underway and four are still in progress.
One of these has been significantly delayed for a variety of reasons but is
scheduled for completion by the end of 2007.

52.The revised Aspire Excellence Scheme was launched at the end of March 2007
(paragraph 25). For the first time the scheme will be based on peer and student
nomination, according to the criteria agreed by the Aspire steering group, but
informed by other colleagues.

Resource development

53.Development of learning resources and activity within the virtual learning
environment continues to be a little behind schedule. Review of resources,
student usage and the outcomes of some evaluation work with full-time student
course and SU representatives highlighted: the variable use of the VLE by tutors,
with marked differences between programme areas; the range of tools in use by
some tutors; that students consider Moodle a big improvement over WebCT; that
students would like greater consistency in use by tutors, including and beyond the
core module documentation. Discussions with different staff groups are
underway to help in plans to facilitate sharing of the better practice and
improvements to the organisation of Moodle, internally. In discussions with the
External Evaluator, part-time students have also identified that further
development of the VLE would be especially beneficial to their studies
(paragraph 64).

54. A cross-programme group has been convened to develop improved support for
personal development planning, including an evaluation of the benefits that an e-
portfolio could potentially have. Consideration of the respective benefits of
learners recognising, recording and reflecting on their skills and planning further
devel opment, in additi on tseskiisrae centaldod
these discussions. In addition to resistance from some undergraduate and
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55.

postgraduate students, most staff are also not convinced of the benefits of
organised personal development planning, even where their professional bodies
require some documentation of CPD and its associated impact. The associated
debates have, in any event, provided a unifying focus for cross-theme
deliberations, whatever the outcome of discussion.

Learner support development activity has experienced some slippage, primarily
because of the 30% increase in caseload experienced by the team in 2006/7
compared with 2005/6. This increase has been facilitated by the improvements

made to arrangements since the commencement of the Aspire programme.
Paragraph 40 highlights the successful work that has been achieved, despite the
increased levels of demand.

Development and dissemination

56. The cumulative professional development activity to date is summarised in Table

1. Itis known to be under-reported, and work is needed to better capture this

data from colleagues, to eradicate duplication of effort. This need is under
discussion with the Staff Development Officer, and has been incorporated into the
HR self assessment exercise reported to HEFCE.

Table 1 Development Activity by Theme for Harper Adams Staff (cumulative
number of days to mid-May 2007)

e-learning Learner Placement | Professional | Work-based Total
Support Skills learning
41 37 7 6 30 121

57.Table 2 below summarises the cumulative dissemination activity by each Aspire

theme. As with development, it is known to be under-reported.

Table 2 Dissemination Activity by Aspire theme (cumulative number of
estimated recipients [individual events])

. . Work-
Aspire e- Learner Placement Profes_smnal based Total
Programme learning Support Skills | ;
earning
Internal On going
dissem- | including 222 82 20 134 68 526
ination poster
displays
External
dissem- 3324+ 31 138 90+ 7 391 3981+
ination
Other
external [4] [1] [3] [5] [0] [24] [37]
activity

58.The most recent (March 2007) Learning & Teaching Forum sessions related to

work undertaken within the e-learning, learner support and professional skills
themes. Feedback was positive from the total number of 25 internal and 1
external participant. This is in addition to the 32 internal and 7 external
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colleagues who attended the January 2007 event on WBL, which was also very
well received.

59.The Aspire webpages were refreshed in January 2007. As at 25" May 2007 the
site has received 6715 hits (compared with 5365 between May 2006 and March
2007, ie a further 1349 hits since then). Monthly hits ranged from 409 to 847.
The www.harper-adams.ac.uk/aspire pages ranked the 28th most visited area of
the Harper Adams site in 2006 and, so far in 2007, the 24th most visited of those
listed on the Harper Adams website. There is no evidence that individuals from
an external audience has been introduced in the first instance to the Aspire
programme via the website although it has provided an extremely useful medium
through which to direct initial enquiries for more information, prior to follow-up.
The Aspire web pages (and those of HEFCE) have probably been more value to
commercial concerns seeking to identify potential purchasers of learning and
teaching technologies and advertising space. As the outcomes of Aspire activity
(fell owship reports, othersdé presentations
webpages will provide a freely accessible dissemination vehicle for internal and
external audiences.

60. Following delays caused by slippage in the capital programme (paragraph 43),
the secondment scheme was revised and re-launched at the end of April 2007,
with a view to improve uptake (paragraph 28). At the time of writing, there is one
secondment fellowship award underway, and six proposals in development.
Four of these proposals are with other specialist land-based HEIs and FECs
(Landex members). Plans are also in hand to hold an HE learning and teaching
event within the rural economy and land-based disciplines. Consideration of
shorter-term funded opportunities are also under consideration.

Progress summary

61.In summary, the programme is broadly on schedule with respect to its activities
and with plans in hand where slippage has occurred. Management and capital
project activities have been undertaken as planned. Resource and development
activity has been better supported by the implementation of Moodle, although
further enhancements are planned. The development and secondment schemes
require further impetus. Dissemination and staff development activity is
progressing well, although there are continued problems with under-reporting.

3.1.2 Evaluation of the impact on student experience and achievement

62.Annex 3 outlines progress with the agreed KPIs, including those related to the
student experience and achievement. Clearly, the reporting deadlines preclude
the incorporation of final achievement data relating to the 2006/7 session,
although this will be reviewed for the next steering group meeting in November
2007. Anecdotal feedback from tutors for some of the curriculum elements
directly related to the programme is that student achievement has improved in
response to specific initiatives. A student award scheme was launched in April
2007, to highlight the importance of transferable, professional skills.
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63. Focused evaluation work with students to review the learner support service have
been generally very positive. Paragraphs 35-37 and paragraph 40 highlight a
30% increase in caseload for the learner support team. This indicates that
improvements to arrangements are encouraging greater participation by students;
the in-depth evaluation undertaken with students identified no significant areas for
corrective action. Indeed, the 15 students who were interviewed on a one-to-one
basis, all of whom have a needs assessment report, were very complimentary
about the way in which their approaches to learning have been developed by the
service.

64.Broadly, feedback has also been positive on many aspects of e-learning and part-
time learning although constructive suggestions for improvements are under

consideration by the respecti thiedrdp@ta ms . T
summarised the results of a focus group discussion from some part-time, work-
based postgraduate learners and concluded that,i Over al | , there was

feeling that the College needs to focus more on the needs of part-time students

as currently systemsare geared to the requirements of
The report also observed that,i Ther e was no senseleamihg a dadr i
- either on the part of students, or (they perceived) staff. In part, however, this

was undoubtedly linked to the positive comments about face to face teaching that

they experienced and also, in two cases, due to the constraints resulting from
restricted i rConeersalg infolbw-upeverls othier work based

learners are, however, anxious that the VLE should be used more extensively to

help support off-site learning and so develop the sense of a learning community

outside the individual modules and formal study weeks.

65. The work-based programmes with Management Development Services Ltd
(MDS) and the Animal Medicines Training and Regulatory Authority (AMTRA) are
each developing the use of the VLE to support the learning of those who may
never visit the campus, other than for the purpose of graduation. As experience
of how the VLE can be used in this way is widened, the potential value of how it
might also be used to enrichcampus-based studentsd | earning e
should be better realised. In addition to full-time, campus based students valuing
0f awfeace t i me 6aswne tvduld hopet evideace from one-to-one
interviews with students is that many also value the use that has been made of
the VLE by some tutors in supporting, but not displacing, their class-based
learning.

66. Placement developments have included the introduction of Harper@work on
Placement through the VLE, more frequent and co-ordinated communication with
students (in addition to scheduled visits and phone calls with visiting tutors),
enhanced disability guidance, revised placement handbooks and assessment
arrangements, increased and enhanced overseas opportunities, a searchable
map of UK (and in time global) placement opportunities and better integration
with the taught curriculum on matters such as work-related legislation, CV
preparation and general preparedness for the work place. The Aspire
programme has also supported an event for veterinary nursing placements and
employer assessment. The success of these initiatives to date will be evaluated
when the 2006/7 cohort returns from placement.
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67.Work on professional skills development has impacted on students in several
ways. Continued development of online resources for the professional
scholarship programme (a strand of modules which are core to all undergraduate
awards) has resulted in enhanced learning within the Academic and Professional
Development module. An online, cross-college resource for research skills
development is under review at the time of writing. Any e-portfolio that is
introduced (paragraph 54) will clearly be implemented with a view to support
student sbalgkillsof essi on

68.In relation to student satisfaction KPI data arising from the 2006/7 annual course
monitoring process (annex 3), one can see that for all but one aspect under
consideration, which has maintained student satisfaction when compared with
2005/6, there has been an increase in the proportion of students rating the
i ndividual el ements as Oexceeding acceptabl
one hand, the ambitious absolute targets for an even greater level of
improvement were not quite met at the end of the two year period.

3.1.3 Evaluation of the impact on staff skills

69. The Aspire programme has, undoubtedly, provided the capacity for individuals to
develop their skills across the five themes. Key beneficiaries of such capacity
include the Aspire Director, co-ordinators and direct team members, in addition to
development fellowship award holders. Additionally, their learning has in turn
been shared formally through professional development sessions and reports but
also, more informally, through mentoring. The fellowship award holders have
invariably indicated, through informal contact, and in final reports, that their own
skills have improved. In all cases of the completed fellowships, the resultant
learning has been shared with colleagues in writing and in person. Importantly,
related developments have been continued by either the individual themselves or
through team activity in taking forward an action plan arising from fellowship
work.

70.Continuous contact with the teams directly associated with the programme,
including with the External Evaluator, also indicates that staff have benefited from
the O6spaced to develop their needgwthiedge, un:
each of the themes. Availability of funds to better support external professional
development activity has also been valued by staff from across the institution.
Given the breadth of activity embraced by the programme, the creation of the
Centre and t he CETL\esalsohealpgdindimidualsstacovercamet y h a
anyi ni ti al feelings of isolation from other

71.The evaluation of feedback from professional development events is generally
very positive, with over 80% of participants considering that each event wholly or
mainly met their needs. It is established practice, following each internal
Learning and Teaching Forum event, to prompt participants to identify any further
development needs that they may have - either in relation to the specific session
they have attended or on more general pedagogic matters. Ways to better
evaluate staff skills are under discussion with the Staff Development Officer.
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3.1.4 Evaluation of the impact on the wider HE community

72.The dissemination activity summarised in paragraphs 311 33 and 57 above
indicates that the work of the Aspire programme is known by others and that
there is sufficient interest to either merit invitations from others to speak at
external events or accept submissions to present, which promote this work. The
secondment scheme is intended to be the vehicle through which that interest
might be best converted to action and impact. To date the response to this
scheme has been disappointing (paragraphs 28 and 60). Work will, however,
continue to disseminate in this way, with adaptations to the detail of the scheme
to make it more attractive to potential participants. One key group of potential
participants is the Landex group of colleges, given that approximately 57% of
land-based HE takes place through Landex members,(paragraphs 43 and 60).
The newly established Landex HE Forum is being used as a vehicle through
which to work with colleagues.

3.1.5 Evaluation of the impact on the professional community

73.Impact of the work of the Aspire programme on the professional community can
be made in two main ways. The first is the impact of full-time students who
contribute to the professions as placement student employees or, subsequently,
as graduate employees. The second is the impact that the programme has on
the practices of employees, or the self-employed, who may also be line
managers, and who are already established within the professions. Clearly, in
supporting the development needs of professionals across a range of
management and technical or specialist functions, there is potential to make a
significant impact on both individuals and entire organisations.

74.Harper Adams graduate recruitment levels are established at a high level with
2007 graduates enjoying an employment rate of 98.3%, six months after
completion. It is premature to evaluate how the Aspire programme might have
affected graduates and their impact within the professions. Students who are
currently due to complete periods of placement employment will be the first
cohort to have potentially been affected by the developments within the Aspire
programme, including those related to placement learning. The impact on one
particular cohort of students who participated in fellowship work in the pre-
placement period will be reviewed in the autumn of 2007, since there is early
evidence that they were better prepared for placement and, hopefully, therefore,
more effective in their roles as employees.

75.Another potential influence on the professions, but as yet not evidenced, is the
scope f or Hanclpsiee polidies tomaffed (traditionally conservative)
empl oyerso6 views on e m@drtanyesthe Agpird h di sabi | i
programme teams work on cross-theme issues, there has been an opportunity to
refine the arrangements for supporting disabled students on placement, which
includes the associated expectations of reasonable adjustments to be made by
sandwich employers, as well as the college-based support.

76.The impact of the Aspire programme on work-based learning (WBL) at Harper
Adams includes: an improved physical environment for work-based learners who
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spend short periods at Harper Adams; an improved IT infrastructure for the
support of distance learners; the leadership of specific WBL initiatives; the
support of specific WBL initiatives; and the provision of professional development
to support WBL (development funding, internal and external events and
mentoring support). Early indicators are that WBL activity, especially that
commissioned by individual employers to meet specific development needs, is
growing and that participants find it meets their needs well (annex 3).

77.Feedback from a focus group of postgraduate students did identify scope to
improve the access to services and support for part-time learners on accredited
courses (paragraph 64). The specific aspects relate to timetable and assessment
scheduling, access to resources and greater recognition of the demands of work
and study tensions. The arrangements for this particular group of work-based
learners dove-tails with those for full-time students, so there are clearly lessons to
learn from the more innovative and bespoke work-based programmes that are
currently under development (paragraphs 65, 78 and 79).

78.The existence of the Aspire programme has provided a momentum for the
development of work-based learning in more creative (and potentially more risky,
unless closely managed) ways than would probably have occurred without the
CETLOGs existence. T he \Bpigckrtaimyi gtobnd-MDS ( par a
breaking. It is a tri-partite arrangement with a consortium of fresh produce
organisations and a private training provider which includes the accreditation of a
postgraduate management development programme for 20 graduate employees
annually.

79.The work with AMTRA (paragraph 65) has been driven by one of the academic
groups, rather than the CETL, but Aspire resources and expertise have supported
the programme as it has developed. Such support includes the customisation of
the VLE, professional development for colleagues in the effective use of learning
technologies, advice on assessment and quality assurance arrangements for
work-based learning and the availability of the Aspire Centre for hosting a range
of delivery and development events. At the time of writing, the AMTRA
programme boasts 1982 registrations at Harper Adams. Out of a potential 3430
sector employees who advise on and supply animal medicines, this programme
has already made a significant impact on the industry. A WBL programme which
has been in development with Marks & Spencer plc to enhance the Field to Fork
accreditation scheme has also been supported with guidance from Aspire staff.
The model of one in which the academic groups provide the sector links with
associated professional and disciplinary expertise, and are assisted in
programme development by Aspire i funded staff is one that will ensure that
expertise in WBL is disseminated across the institution, rather than contained
within a discrete unit.

80.Work is in hand to work with the careers advisor and placement managers to
secure more focused feedback from employers on our students and graduates
and the ways they are prepared for the world of work through the curriculum.
Given the need to undertake a large scale evaluation of employer needs in the
lead-up to the review of the Harper Adams undergraduate curriculum in 2009/10
any Aspire - driven survey work must complement that required for this purpose.
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4. Overview

81.The Aspire programme is meeting its original aims as set out in paragraph 4
above, although modest adjustments have been made to the detailed
arrangements as initially specified in the stage two bid to HEFCE. Key aspects to
arise from the evaluation set out above are as follows:

1 The creation of a physical Centre has resulted in a more integrated approach
to the activities of the five individual areas of programme activity.

1 Associated with the creation of the physical space is a sense of reduced
isolation for some of the key contributors to the programme who had initially
felt separated from the whole.

1 The illustration of the Learner Support team as a group of staff who have
needed to manage the increased demand generated by the CETL and who
have done so by ensuring that front line support to students has not been
compromised by planned development and dissemination work.

1 The need to embrace shifting institutional and external forces in the
prioritisation of work-based learning, as a means to maximise the
opportunities to impact on staff activity and, consequently, student learning.

1 The existence of a cross-institution initiative has created a mindset change
that has empowered individuals and the institution to be bolder and more
imaginative than it otherwise might.

82.1ssues for the short term future include:

1 the opportunity to link the professional teaching standards framework to PDP
for institutional staff (paragraph 54);

1 the need to facilitate the wider extension of established good practice to all
academic disciplines so that all student groups are exposed to it;

1 the need to consider the sustainabilityoft he pr ogr ammeds wor k b
that it fits well with institutional priorities;

1 the continued need to maximise the potential opportunities to evaluate and
disseminate developments, without, in the short term, compromising front-line
support to students.

83. A number of features probably make the Aspire CETL distinct from many other
Centres for Excellence in Teaching and Learning. These combined features are
as follows:

1 A relatively focused professional sector

1 A broad based range of activity

1 A teaching, rather than research, led institution

1 A close alignment between institutional strategies and the CETL programme
The effect of these differences might be of interest to HEFCE at the end of the
five year funding in that the Aspire CETL provides a unique perspective.

84.Across the five Aspire themes, there has been extensive development of good
practice within Harper Adams. The programme plan must now work to ensure
that such practices are adopted and embedded across curriculum areas at both
undergraduate and postgraduate levels. In doing so, all types of learners,
whether they are campus-based, on placement or learning whilst in full-time
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employment, should benefit from the CETL initiative. Planned activities must also
continue to encourage and support joint developments with external colleagues
for the benefit of staff and students from across the sector.
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Annex 1

Aspire Programme Plan Updated May 2007
White shading indicating work complete; grey indicating partially complete; black indicating yet to complete.

Appoint new and internally seconded staff ﬁt ; ' t

CETL Team Leader Meetings [ 000;005000;00

XXX X XXX
Steering Group Meetings @ i @

External Evaluator Reports 0
HEFCE Self-evaluation Reports

Annual reports to Academic Board & Governors

Periodic reviews of institutional strategies

Notes:
HEFCE formative report deadline confirmed July 2007.

2008 2009 2010

Creation of space to relocate existing activities

Building refurbishments

Building occupied

IT programme developments RS SN N NN N I N N A (N DU P SN S

Post occupancy evaluation building

Post implementation review IT -> @ 5 5 2

Notes:
IT review to be subsumed into cross-institution review.




Notes: 1 develop, deliver, evaluation

2 1* lowest level of interactivity; 3*
highest level of interactivity

Moodle based 3* module development

1 PSP
3 modules @ intermediate, honours, M level
3 modules @ intermediate, honours, M level

3 modules @ intermediate, honours, M level

Moodle based 2* module development

5 modules
8 modules
10 modules

12 modules

Moodle based 1* module development

All postgraduate & BAC modules

All undergraduate modules

[Target 10x3*, 35x2*, Allx1*]
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(Questionmark Perception) Formative
assessments within 1* modules

10 modules (2 per academic group)
10 modules (2 per academic group)

10 modules (2 per academic group)

[Target 30 within 1* modules]

Harper@Work

Consultation & planning period re specification
of each development phase (1*,2*,3*)

1*development phase
2* development phase

3* development

Personal development planning tools:

PT PG & FdSc learners

Consultation & planning period re specification
of each development phase (1*, 2*, 3%)
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2* development

3* development
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